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SFU 
I. Executive Summary 

The Task Force on Teaching and Learning (TFTL) engaged the community in a 



II. Introduction 
The Task Force on Teaching and Learning (TFTL) wishes to express its thanks for the university community's 
valuable and thoughtful contributions to the task force process over the past year and a half. The Task Force has 
carefully considered the feedback it received on its discussion paper released in mid-July 2009. Some of the 
concerns raised by the community resulted in revisions to the summary recommendations which are included in 
this final report. Other concerns appear to stem from misinterpretations of the original recommendations. An 
accompanying FAQ 

FAQ 



SFU 
See Appendix A for a summary of the select issues, the recommendations 





Draft Vision and Principles 

Simon 



I • 

SFU 

Recommendation #2: Develop and implement a phased institutional plan to raise awareness of the broad range 
of SFU teaching and learning successes, services and support for teaching and learning and to ensure that they 
are recognized, used, 





SFU 
Attribute I Criteria 

Awareness of limits 
, of Knowledge 

Autonomy & 
Professional 
Capacity 

• 

• 
• 

• 
• 

Demonstrate an understanding of the value of their university experience as more than the 
acquisition of specific content and skills but rather as an experience that has ent 



(e.g. work study). If this sub-recommendation were implemented, it would help "expose students to different 
perspectives and complex, real world issues throughout their program" as articulated in the academic vision. 

3.5. Review existing curricula and learning opportunities to identify, expand, develop, and celebrate those 
features that facilitate student engagement, constructive feedback, early investment in learning, and 
effective mentoring. 

In accordance with this sub-recommendation, many features of the extant teaching and learning 
environment such as experiential learning opportunities (e.g., Co-operative education, Peer Educators 
Program, LEAD program), foundational academic preparation courses, and technological and e·learning 
pedagogies, should be made more visible and further incorporated in the curriculum. Furthermore, these 

shoul4 0 vestmen8.9 491.91 56A899.481 ,  incorporated 
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4.2. A coherent system to evaluate teaching and learning 



4.7. The importance of teaching and learning should be emphasized by example. 

All faculty administrators should be seen as advocates of teaching and learning and model its value by 
engaging in teaching (e.g., team teaching, guest lecturer, graduate supervision). 

4.8. Teaching as a profession should continue to be supported. 

SFU should provide sufficient support and 



• It is important to ensure that sufficient well-functioning equipment, tools, resources, as well as appropriate 
physical spaces and access to technological innovations, are available to support teaching. 

Proposed Solutions: Although some support components and processes exist, SFU would benefit from a 
coordinated and extensive teaching and learning support system that encompasses instructors, staff and students' 



SFU 
instructors in identifying, designing and implementing initiatives by support units and examining data on student 
experiences (e.g., NSSE, annual undergraduate surveys) to inform priorities and directions. 

The following sub-recommendations pertain to each component of the proposed system. 

Proposed New Components 

S.l. Create a University Council on Teaching 



appropriate. 

10. Provide support to Faculties and departments in the planning, development, implementation, and evaluation of 
Faculty- and department-level academic plans for improving the quality of teaching and learning. 

11. 



SFU 
number of full time continuing staff and possibly a few faculty members who would be appointed for specific 
terms and have expertise and experience with innovative approaches to teaching. 

Table 4 below is a preliminary and incomplete list of proposed teaching 



I 

SFU 

*. Specialized Support from Support Units. However, members in the T&L Support Unit should be able to describe 
current SFU supports to initially consult and connect people. 

5.5. Establish stronger links between administrators and staff within the 



Proposed Priorities 

Specific issues that need to be addressed were revealed through recent public forums on the draft 
recommendations and through the initial information gathering phase. It is envisioned that the proposed system 
would provide a means for stakeholder groups (Faculties, departments, support units, and students) to bring 
forward ideas and concerns related to teaching and learning support. The Council 



Table s. Summary of General Benefits for Different Stakeholder Groups 

! For Students 

All Instructors 

Faculty Members 
in pa rticular 

II Educational and 
Support Staff 

Administrators 

I The University 
Community 

• Clearly defined outcomes acquired by graduation 

• Fully developed, recognized and integrated research, experiential, 



accorded the highest priorities in order to build on existing momentum from the Task Force and the Academic 
Planning process. 

2. Developing a New Teaching and Learning Support System 

Begin the process of developing a new teaching and learning support system. This process would entail: 

(1) Establishing formal processes and mechanisms to organize communication, collaboration and decision-making 
among existing teaching support services, and, where necessary, creating new roles (immediate). 

(2) Refining the terms of reference of University Teaching Fellows and selecting a representative from each 
Faculty to participate on the University Council on Teaching and Learning (immediate). 

Convening the University Council on Teaching and Learning and charging it, as a first priority, with overseeing the 
creation of the new Teaching and Learning Support Unit. 2.003 0 T4 01 0 s818�Support 32

C5144Univer-500.0ion 
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SF,U 
Table A2: Graduands, curriculum and learning environment issues, related recommendations and alignment with the academic plan. 

: • Expectations about student learning could 
be clearer, particularly at the institutional 
level. 

3: Expand student-centered approaches to teaching 
within a process of ongoing improvement. 
3.1: Identify and promote a set of attributes that every 

_. I SfU ",du." ,hould p .... " 0'" 9.</Conf 90.0Tj
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Appendix B: Task Force on Teaching & Learning and Working 

Groups 

This document provides supporting details for the Introduction section of the Task Force's draft recommendations 
report. 

Task Force on Teaching and Learning 

In June 



Working Groups 

This is a point-in-time document: After the Community Participatory Events, four working groups were formed to 
examine key issues. The groups' proposed foci, membership and terms of reference follow. This document was 
developed at the start and refined partway through the Working Group phase. It was released when details from 
all groups were received, as they differed in their process and progression. The intent was to document proposed 
ideas and directions and to inform the university community. As the groups worked more closely with issues, some 
directions and outcomes were amended accordingly 
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The following lists key SFU documents reviewed by the Teaching and learning Task Force, references 
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3. Expectations about the Learning Experience 

Issues and Proposed Solutions: It would be beneficial to make expectations about learning clearer, particularly at 
the institutional level. Respondents who provided feedback to the Task Force reported several challenges. The 
most frequent were: 

• Absence of clearly-stated expectations for learning or learning processes. 
• Inadequate encouragement and opportunity for instructors to experiment 
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• Effective teaching is a complex endeavor that involves skills in planning, motivation, observation and analysis, 

assessment, persistence, diplomacy, management, and creating engaging lessons out of "content." Some 
experienced and novice teachers have little or no exposure to the fundamentals of teaching and learning as a 
profession. Being a content expert is necessary but not necessarily sufficient to providing excellent teaching. 
These faculty members would have appreciated the availability of a program offered at SFU, general and 
discipline-specific fundamentals, institutional and departmental support, and a positive community in which to 
participate. 
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• Foster the integration of discipline-based and centralized support for teaching and learning in the context of 

existing institutional structures by: (1) coordinating and integrating the instructional support services that are 
working well, (2) determining which instructional support services to retain in their present form, to 
discontinue, or to build upon and refine, and (3) determining what additional forms of instructional support 
are required. 

• Determine how best to accommodate change in student populations, budgetary constraints, pedagogy, digital 
media, and institutional initiatives. 

• Improve the instructional/learning processes and environment at SFU (e.g., spaces, tools, equipment). 
• Ensure that curricula are in 
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PTMs would serve as an extension of the University Teaching Fellows component of the Council, reaching into 
all programs at SFU. It would include one PTM 
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5.8 the role and purpose of the Senate Committee on University Teaching and learning (SCUTl) in 

light of the overall teaching and learning support system. 

The Council is envisioned to be an active working group that will plan and engage in operational matters and 
liaise with members of their constituencies. This type of operational work is not part of a Senate Committee's 
responsibilities. However, the roles and relationships between SCUTl and Council require further examination 
for synergies. Some redefinition of purpose may be needed, as historically, SCUTl has had challenges with any 
empowerment. 

Proposed PrioritIes 

Respondents in the information gathering phase and to the draft recommendations suggested specific issues to be 
Specific issues 
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A: Although members of the Task Force viewed these issues as very important, the Task Force was not charged 
with addressing them, nor did it have the authority to address them. Such issues need 



.SFU 
problems were identi,



S.FU 
prioritization by Faculty or program is not efficient or sustainable and results in duplication of effort and an 
imbalance in levels of service. Some issues (e.g. meeting the needs of today's students; class size, the tutorial 
system) cross Faculties and need 



The new components are intended to address complaints that: 1) instructor (faculty, sessionals, lAs, TMs) 
issues are not heard or dealt with effectively, and 2) faculty members do not 



To summarize, the Task Force is recommending a model that provides both local and centralized activities and 
processes. It consists of faculty-specific University Teaching Fellows, localized Program Mentors, and a 



, ,-

SFU 
For students: clearly defined outcomes acquired by graduation; fully developed, recognized and integrated 
research, experiential, and international learning opportunities; quality instruction and learning opportunities. 
For all SFU instructors: Better support based on different groups' needs; more recognition for 



Recommendations to the VPA on 
the Task Force on Teaching & Learning's Report: 

by the VPA's Advisory Council on Teaching & Learning 
February 11, 2010 

Convened in December 2009, the VPA's Advisory Committee on Teaching and learning (VACTl) reviewed the 
recommendations made by the Task Force on Teaching and learning (TFll) and advised the VPA on 
implementation. 

Priorities 

VACTl recommends accepting the five high-level recommendations and their sub-recommendations proposed by 
the TFTl. Upon a decision by the VP Academic to implement the recommendations, a team would prioritize the 
TFTL's sub-recommendations and plan an implementation in conjunction with the 2010 - 2013 Academic Plan. 
VACTl recommends the following priorities for Implementation: 

(1) Recommendation #1: Create a vision statement and principles around teaching and learning. This requires 
immediate attention as the vision statement and 



SFU 
SFU needs to change the culture around teaching and learning, to articulate expectations about teaching and 
learning more consistently, and to communicate about available resources and services for instructors at all three 
campuses. 

Implementation considerations: 

(1) VACfl members recommend broadening activities to include celebration. 
(2) The VPA should be responsible for ensuring consistent communication about teaching and learning across 

aU units. Communications would centre from the VPA's office with review and input by the future Council. 
(3) Communication would be enhanced if there were a single unit responsible for support of teaching and 
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