March 8, 1974

Gail Tesch,
Education Librarian,
Campus, S.F.U.

Dear Gail,

Attached is a "Bibliography" from Dr. Roland F. Gray who will be offering

our course: — A
_ _CDUC. 46144 Trends and Developments in Educ-
ational Practice

in the Summer of 197% (May - June Intersession)

Dr. Gray has asked that the Bibliography be checked so that he can be sure
that all the books and pamphlets are indeed in the S.F.U. Library. Wiil you
please do this or oversee the checking and inform Dr. Gray of the results of
your check. His address is:

Dr. Roland F. Gray
Faculty of Education
University of British Columbia
Vancouver 8, Bﬂca
Please return the Bibliography to me after you have completed the checking.

Thank you for this courtesy.

Yours sincerely,

M. Sheila O'Connell, Director
Undergraduate Programs

/kg
Enc.



THE UNIVERSITY OF BRITISH COLUMBIA

VANCOUVER 8, CANADA

FACULTY OF EDUCATION

March 7, 1974

Dr. Sheila O'Connell

Director of the Graduate Program
Faculty of Education

Simon Fraser University

Burnaby 2, B. C.

Dear Sheila:

I am writing at last to response to your letter of January 30th. Please
accept my apologies for being so late in doing this. I offer as an ex-
cuse the fact that I have been J&¥ practicum throughout the whole month
of February and have found it difficult to keep up with my aorrespondence.

I have at an earlier date sent in the employment papers that @%ﬁ‘sent

to me. I have enclosed with this letter the general calendar descrip-
tion course information form all filled out with the requisite informa-
tion. I have also enclosed a bibliography. I wonder if you would be
able to have someone in your library check and indicate which copies are
not available at Simon Fraser and then let me know. I could consider
then whether or not some of the books we could do without or whether
they should be ordered in time for the course. I do note plan to
require a text in the course.

I trust this will be enough information for you to get started with.
If there is anything else that I need to submit in a hurry, please
advise. Thank you.
Ve y yours,
.

Roland F. Gray

RFG/kl
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AUDIO-VISUAL MATERIALS

16 1 FIms (Llme meews aes venled Lor Spe c1 b a(ou\dg

%\ro'u,ak SFU- Audio Uistef ’Dépwl-)

() Summerhill 28 min, Educ. A~V
A Multitude of Ones 21 min. BCTF

(O The Happy Adventure 26 min. ™MC
Olearning By Doing 40 min. Milburn
C;Child of the Future 58 min. Alberta
Knowing to Learn 71 min. IMC
)Primary Education in England 17 min. BCTF
©Reality of Success 28 min.

©Schools Without Failure

OFILM STRIP - Audio Tape Packet
of Six on Individualizing BCTF
Instruction
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By Bric Fromn:

suping the sighteeath cestury, the ideas of ¥reedow, dzmocrae,, wod e if.
determination weve proclalmed by progressive chinkors; amd by the five: hald of
the 1900's these ideas came to Fruition im the ficlid of educution. The basi
principle of such seif-determination was the replscement of authoritr he froaden,
to teach the child without the use of force by appesisng io his wuyiesicy and
spontaneous needs, and Chus €0 get nim interested in the wsrld ercund uim.
This ettitude marked the beginning of progressive eduzation snd wes an imporiant
step 1n humen development.

-eo. . IN ToeENt yearg, an increasing reaction agaln.t progresszys edusation
has set in. Today, meny people believe the theory :itself avroneous end thai
it should be thrown overboard. There is & strong muvemen: sfoot for wore sad
more diseipline, and even u campaign to permit phys.cal pualshment of pupil.
by public schosl teachers....

Is the idea of education without force wrong? Hven if the idem itsely
is not weong, how =an we explain its velative failuas?

I believe the idea of freedom for children wa: wot wromg, but zthe idsa
of freedom has almost slways been perverted. To discuse this mrtter chreasly
ve wust firzt understend the nature of Freedem; and to do thig we must
differentiate between overt suthority and smonymous sathowity.

N 0T kst A S IR

Uvert autherity is exercised directiy and expiiciely. The persea in
authoricy frankly tells the one who 1s subject 6 hiam,  Wou mu.l &3 this,
£ you do mot, certain sanctions will be applicd ageinst you." Anenymous }
authority tends ve hide that fevce is being wzed. Asunymous aus aority pretsalds
that there is wo authority, thet &l is deae with the consent of the andiviilasi.
- While the teacher of tho past said to Johmay, TYou st G this. IF youw don'y;
1711 punish you'"; today's ceacher says, "I'm sure. yuutll iike w« de this.®
tiere, the sanction #for dissbediense 1s mot serocral punisFAent, ost the ‘
sulfering feee of the parent, or what is werse, com sying whe fosiing of mes

- belrg "adjusted,” of not acting as 2he evowd 2cby. Wert avtherity wsed

s

. physical force; ancnymous augthority employs piyehic manivuiation. ...

o Our system needs rnen who feel free and .adependont but whe ave neves -
- theless willing to do what is expected of their, mea sho wiil Fii into whe
-goeial machine withouwe €rietion, who ean he guided vithowt foree, who cam b
led without lesders...it 1s net that awthorit: has iuvappeared, nor evea Bhai
- it hags Jost in strengeh, but that is has been zeans/ crmcd $rom | 18 overt '
authority of force to the cmemyaous authoxity o€ pu :

SEREBLON ARG suggeziion

The seme artifices are ewployed in progrossive <funeclsm. The while
is foresd . to swaliow the pill, but the piil 's giv- n & sugae o vcing . Paroats
and teschers have confused true nomsuthoritar an ednoativy itk sducation b
means of perssasion and hidden coeveien. Presresgi: s educs.Son is thss
dobased. It hes feiled o boctme what 1t was inteavsd to Be & has nAVET
developed as it was meant - o.

“Neill, A.S. Suzmertili. (Rew York: Haxy Poblisinng Co. ., 1960}, pp. dx=%1.)



ewen DEYOND FREEDON AND e i
By B.F., Skinnew

A selentific anglysis of behavior dispossessés sutonomous man end Cura:
the control he has tuck said to exert over o the eavivomment. The individuail
may then seem particularly vulmerable. He is, hemceforth, o be controlled by
the world around him, and in lavge part by other mem. Is he not ther sﬁmpiy
8 vietim? Certainly mem have been vietims, as they have been vietimizers, bui
the word 1s teo strong. It iwplies des p@érmﬁi@n, which is by mo means an

- essential consequence of interpersonal contwvel. ' But even umder bumevolent
control is the individual not at best a spectator who may wateh what happens
but is helpless to do anythimg about 1t? Is he amot "at a d@md gad in hiz long
struggle to control his own destiny?”

It is ealy authonomous man who has reached a dend end. Mom himseif. mav

be controlled by his cmvnf@mmentn but it is an eaviromment of his owm making
- The physical emviromment of most E@@g@@ is lavgely man-made. The surfaces:

a person wialks om, the walls whi elter him, the clothing he wears, many of
the foods he eats, the tools he uses, the vehxcles he moves about in, most of
- ¢the things he listens to and looks at ere human procucts. The social eavikom- -
‘ment is obviously man-made -- 1t generates the langusge a persom speaks, the
‘customs he follows, and the behavior he exhibits with respect to the ethical,
religious, governmental, economic, educutional, amd psychotherapeutic ﬁnsmtw
tions which control him.

The evolution of a culture is in fact a kind of gigantic exsreise im
self-control. As the individual comtrols himself by manipulating the world in
vhich he lives, so the human species has constructed an enviromment in which
its members behave in a highly effective way. WMistakss have been made, snd
ve have no assurance that the environment man has constructed will continue
to provide gains which outstrip the losses, but man as we amow him, for better
of for worte, is whet wan hes made of man. :

This will not satisfy those vho cxy "Wictim!™ €.5. Lewis protested:
"... the power of man to make himself wvhat he pi@ases,,,m@9ns.ooﬁae power @f
some men te make other men what they please." This is lnevitable im the
nature of culturazl evolution. The controlling self must be distinguished
from the controlied self, even when they are both inside the same zkin, and
vhen control 1s exercised through the design of en external eavironment, the
selves are, with minor exceptions, distimct. The person who wmincenticonally
or intentionally introduces @ mew cultural practice is only one among possibly
billions who wiil be affected by it. If this does not seem like an act of
gelf-control, it is only because we have misunderstocd the natuxre of seif-
contrel ia the individual.

oSkimner, B.®. Beyond Freedem and Dignity. (New Y@f@: Rantam/Vintage ,
1972), pp. 196-197.




From THE EMILE

G & AT Aot o

By Jean~Jdurries Boussean

Young teacher, I am setting before you o difficnlt task, whe art of
controlling without precepts, and doinmg everything without doing envthing a0
all, This axrt is, ¥ confess, beyond your years, 4t is not ealenlared to
display your tajents nor to make your vaiune kmowm ©o youy scholar's parents:
but it is the only raad to success. You will never zuccead in makiog wise
men if you do not €irst :ake littls imps of mischief...

When education is mest carefully sttended to, the teachev issues his
orders and thinks himself master, but it is the ¢hild who is really mastey,
He uses the tasks you set him to obtain what he wants from you, @&nd he can
“lways make you pay for an hour's industry by a week's complalsence, You
must always be making bargeins with him. These bargains, suggested in your
fashion, but carried out im his, always follow the direction of hig oWD
‘zacles, especially when you are foolish snough to nake the condstion some
advantage he is alwost sure to obtain, whether he €uifilis his pare of the
bargain or not...And that is as it shouwld be, for aill the sagacity which the
child would have devoted to self-prssexvation, had he been left to himgnit,
is now devoted to the rescue of his native fresdom from the chains of his
tyrant; while the latter, who has no such pressing need ¢o undevstand <he
child, sometimes finds that it pays him better to lesve him in jdieness oy
vanity. ‘

Take the opposite course with your pupil; Ist him aluways think he is
master while you are really master. There is no subjection se complete as
that which preserves the forms of freedom; it is thus thst the will itgelir
is taken captive. Is not this poor child, without knowiedge, strength, ox
wizdom, emtirely at your mercy? Are you not wmaster of hic wholbe envirenmers
so far as it affects hin? Cannot you wake of him what you please? His work
and play, his pleasure and pain, are they not, umknown &6 him, wndey youy
contvrol? No deubt he ought only to do what he wanis, but he cught to want
to do nothing bur what you want him to do. He shouid never make z step you
have not foreseen, nor utter a word you could not foreteli.

* Rousseau, Jean-Jacgues. Emile, Translated by Barbazs Foxley {Londomy J .M.
Dent & Somns, 1674), pp. 84-85,





